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 Identifies issues that engage participants in their 
own social situation

 Goal is to act to understand, change/enhance what is 
happening

 Integrates action, research and reflection

 Focus  is on praxis – i.e. reflection on practice, and 
on deeper understanding of practice 



 Identify key issues/challenges for investigation 

 Plan focus area and strategies for gathering 
information (e.g. observation, survey, 
interview/focus group, journal, Googledoc entries)

 Make changes and developments in practice

 Use ongoing action and data-gathering to inform 
further understanding and change



Plan: Identify and issue of 
interest in your classroom 
and form a plan to 
explore it more deeply

Act: Put the plan into action 
in the classroom

Observe: Collect evidence 
about what happens as a 
result

Reflect: Reflect on what is 
happening and identify 
further ways to take things 
forward  



 Systematic – adopting more than an 
experiential/intuitive approach to teaching

 Interventionist – deliberately seeking ways 
to make teaching/learning effective

 Evidence-based – collecting evidence to 
support claims about what is happening

 Critically reflective – being open-minded 
and responsive to what the data show





 Language college in Western Australia

 Mixed nationality class (including Japanese, 
Korean, Chinese, Thai) 

 Level approximately B2-C1 CEFR 

 General English course

 Rolling enrolment – attendance varies from 1 
week – 10 weeks

 Diverse learning goals

 Focus of research was on teaching 
pronunciation



“Pronunciation is often 
neglected yet makes a 
huge difference in the 
confidence and 
communicative ability and 
motivation of students”

How can students be 

encouraged to become 
more aware of the 

specific aspects of their 
pronunciation 
difficulties?

1. Brendan explored students current awareness of difficulties and 
previous experience of instruction through a survey.

2. Students did a self-assessment using a needs analysis checklist of 
segmental and suprasegmental skills.

3. They evaluated their comprehension of native and non-native 
speaker and concluded that nativeness was not a pre-requisite for 
comprehensibility.

4. Students recorded themselves speaking and analysed their 
difficulties.

5. After completing several pronunciation activities on personal 
difficulties they were rerecorded and completed a further survey.





 Language college in South Australia

 Mixed nationality class of 18 (12 from China) 

 Level approximately B2-C1 CEFR 

 General Academic English course for university 
preparation

 Some students enrolled for 40 weeks, others for 
25 weeks

 Goals were university preparation at UG or PG 
level

 Focus of research was on teaching listening and 
speaking for academic participation



“A case study I did with 18 Chinese

students showed that, outside the 

classroom, students spent an

average of 4 minutes per day

speaking English.”

In what ways can 
authentic listening and 
speaking practice be 

introduced to students?

1. Coral selected a range of podcasts for authentic listening. She 
asked students to listen outside class and email 5 questions to her.

2. Students were given feedback on their questions and then used 
them for pair and group discussion, quizzes or debates in class. 

3. She obtained feedback from students by asking them to rate the 
difficulty of the listening and used this information to select further 
podcasts. 

4. She also monitored student performance through audio and video 
recordings, group/pair observation and interviews.

5. Students reported that over time listening became easier and they  
valued being able to prepare for seminars through discussion.

.





 Colin’s role was to try to encourage other teachers in his centre to include 
technology using electronic whiteboards - a lot of reluctance.

 He decided to ask teachers why they were reluctant instead of seeing their 
reluctance as “a problem”.

 Teachers said they were pleased and surprised to be consulted and were frank in 
their answers.

 Several teachers offered to work with him to gain more knowledge about using 
technology.

 They shared ideas about what happened in their classes and became more 
enthusiastic and motivated to work with each other and with Colin.

 Colin conducted discussions with the teachers, interviewed them, collected 
samples of the activities they tried out and recorded the workshops he held.



 2 IELTS writing classes at British Council, 
Tokyo

 Class 1 had 13 Japanese and one Saudi 
student

 Class 2 had 14 Japanese and one Korean 
student

 All taking IELTS to study in UK or Australia



 Students published their weekly writing on a closed 
wiki (with option to use pseudonyms)

 Peter posted weekly video screencasts of about 5 
mins, reading their work aloud and suggesting 
improvements, explaining corrections and giving 
overall feedback

 Students watched their own feedback as well as 
feedback for two other students, and made 
comments explaining what they had learned

 Students’ writing improved considerably (e.g. by 1.0 
on IELTS  for one student) for and several students 
continued to use the wiki after the class ended







The impact of the 2011 EA Action 
Research on my professional 
development has been largely indirect, 
but profound. Before participating in the 
AR, I had limited experience in 
presenting, researching, publishing or 
developing curriculum materials. In other 
words, the previous 23 years of my ESL 
teaching career had been mainly spent 
‘treading water’ as a teacher, but that has 
certainly changed.



Go to Youtube

https://www.youtube.com/playlist?list=PL_Lme
_v74AddRmyqwc9yYyPem1uWTqdQq 


